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AN EXPERIMENT IN TESTING

Nadia Alves OLIVEIRA - Colegio Tecnico - Universidade
Federal de Minas Gerais

ABSTRACT

Este trabalho pretende apresentar alguns proble-
mas observados na forma tradicional de avaliagao e re-
latar a experiéncia de uma nova forma de avaliagdo que
esta_acontecendo no Colégio Téenico da UFMG. Nesta ex-
periencia tenta-se eliminar a dicotomia entre ensino e
avaliagao e valorizar o progresso individual de - cada
aluno. Como a situagao do Colégio Técnico da UFMG é se
melhante a situagao de varias outras escolas de sequn-
do grau, este relato pode servir de base para que se
modifique, aos poucos, o processo de avaliagao tradi-
etonal. .

As our school is a technical one, our students
need English in the third grade for the professional
course they are taking. They will also need English in
their professional lives after graduating. Almost all
the Electronics and Instrumentation projects and
manuals are in English. Because of that we have
decided to teach a course whose objective is to
develop the reading skill in English as a second
language. Then, in 1982 we started using the ESP
methodology. A first we modified only the approach -
and the methodology, but went on using the same
testing system. This system is similar to those used
in almost every secondary school. The evaluation
system consists of one bimestrial test, which is worth
607 of the credits of the bimester. These tests take
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place in the "famous' Mid-term Test Week. The rest of
the credits are distributed over two other evaluation
activities. 4

As time went by we detected some problems in this
traditional way of testing, which are the following:

1St problem: the Mid-term Test Week creates great
tension in the students.

2nd problem: generally, students take two tests a
day during the Mid-term Test Week. They have so many
subjects to study that they have to establish ,
priorities and in their priorities English is almost
in the last position. As a result, they seldom: prepare’
themselves for the English Tests.

3rd problem: tests. results are unrellable due to
two factors: a) Durlng the Mid~term Test Week all the
students of the same grade take the same subJect test
at the same time. Since all the students in school
take the English test at the same time it is
impossible for the English teacher to be in all the
classrooms. Consequently, other teachers are supposed
to give them our tests and the students feel insecure
with the absence of their own English teacher who
could help them, at least, to understand the instruc-—
tions. Many times the students are able to understand
the instructions but they need the teacher's
reassurance. The  teacher 's.presence in the classronm
makes them more confident, what contributes to a

- better performance. b) Another‘factor'which makes the

tests results unreliable is. cheatlng In our sch001
the English students are divided in two levels,.
according to their previous knowledge of the language.
On the day of the test they are all put together in

one single room. Consequently, the room is overcrowded

making it easier for the good students to "help"  the

~ weaker. ones. Since it is impossible for a teacher to

control such a big number of students (45 to 50);_
tests results are not reliable.
4th problem: the students don 't give partlcular




56 OLIVEIRA

importance to attending classes regularly,
consequently, each regular class is treated as
unimportant from the students' point of view. They may
skip many classes in a bimester and still get a  good
grade in the Mid-term Test. At the end of the year it
is common to see students who have the required
passing grades fail because their attendance is
insufficient.

To try to solve some of the problems presented
above, last year we decided to try another testing

system. It has worked out better than the traditional

one so that this year we are using it again, trying to
improve it.. I - o N

We eliminated the dichotomy teaching/testing. We
are trying to consider teaching and evaluation as a
dynamic process in which one contributes to the other
and learning takes place. We are trying to teach  and
evaluate in every class.. ' : '

. Steps-followed toimodify
the traditional system of testing

The first thing we did was to eliminate the Mid-
term Test and other traditional evaluation activities.
This decreased the students' tension when facing
evaluation. They have assessment activities but not
"tests"-'These activities take place during the
regular English class and they don 't happen
simultaneously with other subject tests. Therefore,
the students don 't have to face the problem of
choosing which subject to study first. Whenever they
“have an English evaluation, they don't have any .other
tests. (onsequently, they can concentrate on better
preparing themselves for this English activity. The
elimination of Mid-term Test also solved the problem
of bringing the two separate groups of each class
together for testing purposes. Each class has its
regular activities irrespective of other group's. This
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way the class isn't crowded during an evaluation
activity. The elimination of the Mid-term Test also
solved another problem, the one of having teachers of
other subjects giving English tests. Since the
evaluation activities take place during the English
classes, the students' own English teacher will be
with them. This makes the students feel more secure.
Another thing we did was to evaluate students
every class during the whole year. The process of
evaluation is continuous. We try to give more -
importance to the students ' individual effort and
progress than to give importance only to tests. We
have noticed that weaker students many times make a
much greater effort than the other students. According
to each one 's possibilities, the weaker students can
progress more than the others. The better students,
many times, already have some previous knowledge of
English, then it is easy for them to succeed in a
test. They have to make less effort than the weaker
ones. On the other hand, although the weaker ' students
many times have studied much more, they seldom get a
'good grade, that is, a good result in a test.  (That
happens because they have only two classes a week, so
their progress is very slow.) Yet, according to their
possibilities, they are making a lot of progress. The
traditional system of testing doesn 't take this into
account. It doesn't consider the students' effort or
progress individually, but only the students' ~ test
results, that is, the students' performance in a test
or two. SRS ST | o B
In order to solve this situation we decided that
every class, every text, and every individual or group
activity would be valued. (Not only the physical
presence in class but the work done in class.) '
Athough credits are given in each class, there
are some evaluation activities which are worth more
than others. We name these activities ‘individual = -
papers and group papers. The individial paper is

Le
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alloted more credits but it is not a traditional test.
It consists of a text and exercises on it. In order to
do the exercises the students can use their classroom
notes, other texts, their dictionary and can also ask
the teacher questions. The teacher's role in this
situation is very important. He is not supposed to
answer ‘the students' questions but to guide them to
think in the right direction. Sometimes, the students
can 't find a word in the dictionary, then the teacher
can guide them to the right place. There are many ways
a teacher can help the students without answering the
questions and this makes the students feel more
secure. During the process of answering the individual
papers, students are learning and are also being
evaluated. Based on the individual paper we can get
information on the -students' knowledge, we.can measure
and compare the students' performance.

Generally we have a group paper in each unit
which is worth almost as many credits as the indi-
vidual paper. In this activity students have a chance
to interact with each other, to relate to their
classmates, to give and listen to opinions and to
exchange their knowledge on the subject. |

At the end of each unit we have an activity to be
done at home whose credits are also added to the final
grade. This take-home activity offers students the
chance to work alone and review the whole. unit.

In conclusion, in a bimester our students have to
write an individual paper, a group paper, a take-home

paper, in addition to the credits distributed in every

class.
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Avaliacao de 1 bimestre - valor: 20 cred.
Sistema tradicional Sistema experimental
| NO de
NQ de au llaulas
las por por bi Cre
bimestre [Atividades |Creditos||mestre|Atividades | ditos
1 aula¥*texto 0 | 1 aula>rtexto 1
2 aulastexto 0 2. laulartexto 1
3 aulas>texto 0 3 |aulartexto| 1
4 prova 5 4 trab. grupo 4
5 aula>texto 0 5 | aulartexto 1
6 grupo 0 6 aulartexto 2
7 aulartexto 0 7 aula>texto 2
8 prova 5 8 trab.indiv.| 6
9 bimestral |10 (50%)|| 9 trab.p/casal 2
| | 20 | | 20

Students aren 't used to this evaluation process
and as a result of this, the first bimester is very
hard for them and for the teachers. #s teachers, we
have to make students aware of this process. The
students ' first reaction 'is that since there are no
Mid-term Tests, they don't have anything to study. As
the course develops they realize that they have to be
much more responsible than if they were to have the
traditional Mid-term Test. They realize they can't
miss classes, that every class is important, and they
start to become aware of their individual progress. In
the traditional way of testing the teacher is almost
a hundred per cent responsible for all the evaluation
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process.
prepares,

role in the process.

It 1s he who does everything:

OLIVEIRA

sets the date,

gives and corrects the tests. The teacher
himself creates and suffers the tension of giving the
tests and the results. The student plays a passive

receives the results.
respon31b111ty In this experimental system, evalua=

He only takes the test and
All the rest is the teacher's

tion is considered a continuous, active and dynamic
process. Consequently, the responsibility is shared
between the teacher and the student, creating a
certain complicity. The student is then responsible
together with the teacher for his own progress and
evaluation. It is very gratlfylng although the teacher
has much more responsibility in each class and much
more papers to correct.
*The number of students-in "recuperacao" has
decreased considerably since we started this system of
evaluation, as you can see in the table below:

Students| Students

Students |approved |who didn 't

N.of in recu- in recu- {succeed in

Year| students| peracao peragao |recuperacao
~ 82 210 8 -8 . 0

Before '

the expe 83 210 9 . .9 0
rience 84 210 30 - 30 0
85| 210 16 15 1
% 86 210 4 4 0
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Summary
Problems detected in the |Important items in the
traditional way of testing|experiment
% | . elimination of the
| dichotomy teaching/
testing
. tension created by Mid- |. elimination of Mid-term
term Weeks tests
' . decrease of  students'
tension
. during Mid-term weeks . evaluation activities
students had two tests a| take place during class
day and were forced to periods
establish some . this approach solved: a)
priorities students don 't have to
. tests results ‘are establish priorities so
unreliable due to two | they are able to better
factors: a) absence of | prepare themselves for
the English teacher in | tests; b) the 2
the class during the Mid| different level groups
-term Test what causes ~are not put together for
insecurity; b) cheating| evaluation activities;
due to overcrowded | ¢) English teachers are
classrooms during the in the classroom with
Mid-term.Test — classes | their students during .
are divided into 2 evaluation activities
levels according to
‘students ' prior know-
ledge of English for
teaching purposes, and
the groups are put .-
together for Mid-terms i
emphasis is given to the 5
students' efforts during

the course, not only to
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their test results

single classes treated |. each and every class has
as unimportant : its own value and

o importance due to credit
points which are given in
each one

students realized that if
they miss classes they
will not follow the
course as required

. individual papers instead
of traditional tests
group papers
teachers ' role during
evaluation activities
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