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PRINCIPLES OF UNITY AND COHERENCE IN PARAGRAPH
STRUCTURE
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RESUMO

Partindo-se do conceito de que um texto ndo &
apenas um grupo. de sentengas ou clausulas independen-
tes, mas e, stm, uma unidade de significado com inten
goes comunicativas, preparou-se e testou-se em sala de
aula uma tecnica que facilita a compreensao da unidade,
e coerencia da _estrutura do paragrafo, como um passo.
para se chegar a percepgao da estrutura textual. Usa-
da com alunos pos-graduados de SbczoZogza Letras e
Ciéncias Politicas, verificou-se que a téenica agudbu
a superar algumas d&s d@ficuldbdés de Zeztura.

‘Introduction

What textual features would we isolate in . order
to teach reading in a short period of time? ‘Since stu-
dents have to deal with difficult texts which focus on
their own areas we have to prepare them for coping with
real world texts. Thus, a fundamental process which
ought .to be implemented is how to detect the loglcal
organization of téxts or deviations which appear in
badly written ones. However, to achieve such a sensi-
tivity strategy, they have to recognize the dev1ces
that link sentences together..Within the several levels
of textual structure: words, phrases, sentences and para
graphs, there are some llngulstlc patterns that contrib
ute to its unlty. A text is not just a group. of 1ndepen
dent sentences or clauses. It is a unity of meaning
with communlcatlve 1ntent10ns. Therefore, in an effort
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to help students increase reading comprehension, we
designed and classroom-tested a technique which facili
tates the learner's understanding of unity and coher—
ence in the paragraph structure for further perception
of the textual framework. It was used with postgraduate
students of Sociology, Letters and Political Sciences
in the fourth week of their course and it covered a
period of two classes. We have found that for most
students such procedure has helped to overcome some of
the most troublesome reading difficulties.

In order to understand the paragraph better it is
necessary to know its structural pattern. To begin with
and enable students to perceive some of its character-
istics I present two contrasting examples and ask them
to find out, in pairs, the differences between them.

Example A.

a2  Scatbelts prevent the wearer from being injured by the body of the car in
a collision. ’ .
b . The Road Rescarch Laboratory estimates that the wearing of seat belts
would save the lives of 73%, of car drivers and passengers.
When crash helmets were made compulsory the nutaber of motor cyclists
killed decreased.

1]

d  The wearing of seat belts would be easy to enforce.
¢.  Onlyifthere s legislation will people be persuaded to wear scat belts.
f  Carscould be fitted with a device which would prevent the ignition being
turned on until the safety belt was attached. :
g  Introduction of the compulsory wearing of seat belts in Victoria in 1970:
~ (Moore 1980:49)
Example B.

There are many factors which contribute to the problem of road safety.
Although cars legally must be fitted with seat belts, it is not compulsory to wear -
them. In spite of a great deal of publicity people still drive after drinking
alcohol and the legislation on this is not sufficiently strong. A major factorin
road accidentsis speed and there arc obvious ways of limiting that. Lastly, one
of the most serious problems is that the police and the courts are unable to
enforce adequately current legislation,

(Moore 1980:49)
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Predictably, students agree that example A is sim
ply a group of sentences about the same topic. They do
not form a passage because there are no relations be-
tween them. However, learners notice that example B re
presents a logical paragraph. It contains a main idea
which is developed by means of supporting sentences.
These are linked to the independent idea by means  of
‘transitional devices (connectors) which provide unity
and’ ¢oherence to the paragraph.

The diagram below summarizes the structures of the
unit of discourse:

. TOPIC SENTENCE
UNITY

PARAGRAPH and TRANSITIONAL DEVICES
‘ (connectors)
COHERENCE

SUPPORTING DETAILS.

As a next step the students read the paragraph
below and I ask them the following questions:
i) What is wrong with it? :
ii) Do the examples support the main idea?
iii) What can you say about the final. sentence?

Does it contain two contrasting ideas?

It is well known that cats are more intelligent than
dogs. For example, three out of every four motorists

ie of heart disease before they are fifty. Another
example ‘is the ‘commonly observed  ability ‘of
dolphins to understand human speech.  In con-
clusion I should like to emphasize that whereas
girls l2arn mathematics quickly, boys learn mathe-
matics equally quickly: o

(Moore 1980:5)
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They observe that the main idea does not relate to
the other sentences to form a coherent sequence. There
is syntactic cohesion but it lacks semantic coherence
and this illogical sequence of ideas makes it imposs-

ible to understand the writer's message. Thus, I ex-
plain that the paragraph is not just a group of iso-

lated sentences. It is a unity of meaning with communi
cative intentions and in order to be better understood
the writer must decide on a topic and then develop it
by means of supporting material. He must limit his
focus of attention and not digress into irrelevant
ideas. These, in fact, may frustrate the reader's under
standing either because of lexical or syntactic  com-
plexity. On the other hand, a coherent sequence  of
ideas enables the reader to decode information,predict
what is coming next and comprehend what the writer has
intended to communicate. : o

The students are then given several paragraphs.
They work in pairs in order to identify:

A - Topic sentence
B - Supporting details.

The Hawailan Islands ‘are in the Central
Pacific Ocean. The major city is Honolulu
which is also the state capital. It is a
paradise for surfers, as well as a tourist
resort with many interesting sights such as
the famous Waikiki Beach,. and the Coral
Gardens with rides in glass bottomed boats
over colorful coral formations. It is famous
for its good climate and for the warmth of
its personz! relationships as symbolized by
the word “aloka”, meaning love or affection
end used as a greeting or farewell.

(Speéden 1981:22)




oA e e

PINTO 47

Plastics are of two main types: hard and
soft. Plastics of the first type (hard) aren’t
easy to melt and therefore are useful for
radios and different kinds of electrical
articles. This type of plastic is often
breakable." Plastics of the second type (soft)
aren't breakable and we can bend them.
They are useful for pipes and children’s cups
but these types of plastic are easy to melt.

(Speeden 1981:3)

There are several factors
-affecting climate. One
factor is the amount of
sunlight received. Alri-
tude, or the height above
sea level, also determines
climate, The occans have
an effect on the climate
of adjacent land. In
addition, ¢limate s
influenced by the general
circulation of the atmos-

phere. EA

{Moore 1980:19)

Besides identifying A and B above the students
need to know the devices that make a text cchesive:how
sentences are connected and how this connection is de-
veloped. They already know that there is a common theme
running through the sentences and that there is a logi
cal order to the information that is being given. How-
ver they need to be made aware that in addition to the
thematic link, there are also important lexical and
grammatical links. So in order to help them recognize
some cohesive ties I present a table with examples of
lexical cohesion.

4
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2. Lexical Cohesion

lategories Examples

t. Cooccurrence ['Sounds can be described in terms
of their frequency, intensity and

length''.

2. ReiterationA

2.1.Synonym 'l turned to the ascent of the |

peak. The climb is perfectly easy'

2.2. Repetition f['Some deserts have a surface of
sand. The sand often forms dunes.'

2.3.Superordinate ""The mass media are often badly
used. Newspapers only give
sensational news. Radio programmes
are usually superficial.
Television has bad effects on

people.' '

To further enhance the above categories, I give

them the following paragraph with elements of lexical
cohesion extracted from it.
Many animals have an exccllent sense of smell, »hich they use in hunting, Onthe other
hand, their eyesight may be poor. Dogs, for example, have poor eyesight and no calor

vision. They see only shades of gray. But a dog's sense of smell is extraordinary.
The breed of dog known as Alsatian has 220 millivn olfactory cells. Man has five million.
Scientists believe: that the Alsatian is one million titnes better than man in detecting odors,
The bumun sense of smell, however, is really quite good. The average human being can
distinguish more than 10,000 different odors.

(Curry 1984:7)
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1. Ccoccurrence: sense of smell, odor, olfanctory colls
2. Reiteration.
2.1. Synonym: sense of smell/odor
human being/man
eyesight/vision
2.2. Repetition: sense of smell/sense of smell
poor/poor
million/million
odors/odors
2.3. Superordinate: Animal

Human being_Ai Dog

Man Alsatian dog

I ask them to read the paragraphs below and work
in pairs to identify examples of lexical cohesion.
Then they discuss their choices and try to achieve the
same results.

Cooccurrence

Now reporters can phone or telegram in from all quartersof the globe, and have
their stories recorded with next to no delay to the message in transit. And the
newspapers themsclves can be simultaneously printed in several centres and

04

distributed within hours by the modern transport system.

(Moore 1980:89)
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Synonym

The coffee plant, an evergreen shrub or small tree
of African origin, begins to produce fruit3or4 years
after being planted. The fruit is hand-gathered
when it is fully ripe and a reddish purple in colour.
The ripened fruits of the coffee shrubs are pro-
cessed where they are produced to separate the
coffee seeds from their covering and from the pulp.!
Two different techniques are in use: a wet process
and a dry process.

{Moore 1980:39)

mzm;m S

T R

ReEetition

An insect goes through several stages of life. The
number of stages depends on the type of insect.
Butterflies go through four stages — egg, larva,
pupd and adult. The transfermation from eggto
adult in four stages is called complete metamor-
phosis.

(Moore 1980:7)

Superordinate

The chordates are a large and highly diverse animal ‘
group which compriscs vertebrates or animals with
backbones (often referred to as the higher chordates)
as well as a group of animais which lack vertebrae
but which resemble vertcbrates in other important
respects. These. are referred to as protochordates,
or lower chordates. The vertebrates are divided
into five classes: fishes, amphibians, reptiles, birds
and mammals. Each of these five classes can be
further subdivided into smaller groups: for ex-
ample, mammals can be classified into 18 groups,
known as orders. Examples of orders are marsupials
(such as kangaroos), primates (including man and
the monkeys), and carnivores (including dogs and
cats). The class of reptiles consists of five orders:
- examples of these are crocodilians (including
crocodiles and alligators) and squamata, examples
of which are snakes and lizards.
From: Larousse Encyclopedia of Animal Life

(Hamlyn)

(Moore’]980:73)




3. Grammatical Cohesion

Since grammatical cohesion involves reference,sub
stitution, ellipsis and connecting words, it needs to
be explained by means of different tables with examples
and activities that follow each.

3.1. Referecnce. This is a relation between meanings
' (semantic level)

3.1.1. Exophoric (situational) e.g. "Who is that? Thie
is John™. (When
introducing him)

3.1.2. Endophoric (textual)

a) anaphoric (pointing-back word) e.g. '"Some
deserts have
a surface of
sand. The sand
often forms
dunes. These
are created
by the wind."

b) cataphoric (pointing-forward word) e.g."This
is what
worries
me: |
can't
get any

. reliable
information'
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Endorhoric Reference
Types Linguistic items Examples
Personal I, me, mine, they,|There was a brief
(person) them, their, note from Susan. She

theirs, etc

just said, ''| am not
coming home this
weekend."

Demonstrative
(location on
a scale of
proximity)

this, these, that,
those ,here, there

I like the lions
and | like the polar
bears. These are my
favourites.

Comparative
(identity
similarity
or
difference)

such, so, likewise,
equally, same,
other,
differently,
otherwise, etc.

Gerald Middletown
was a man of mildly
but persistently
depressive
temperament. Such
men are not at their
best at breakfast.

I ask my students to read the following paragraph
with some cohesive ties underlined. Then they draw a
line to connect the highlighted words to the ones they

refer to.
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Everyone accepts that the MICIOProcessor
will eventually permeate into every kind of
equipment and be used by all industrics.
But even these powerful calculatung devices
depend on other components. Behind every
microprocessor must be a store to hold the
results of its calculations and the in-
structions which control them. The most
versatile way of doing this is to hold them in
a programmable re'zrd_-—only-memory or
PROM. This differs from the random
access memory or RAM, by providing long
term, instead of short term data storage.

g By 1971 semiconductor makers were
§ ready to exploit a very old principle for the
{ memory technology business—the use of
miniature fuses which could be selectively
blown to change conductor patterns. Thisis
the origin of the modern programmable
read-only-memory, or PROM,

(Moore 1980:9)

I also give students a text with some referential

terms deleted:

The human behaviour social scientists
study is learned behaviour. The behaviour of. the
human body as a living organism is studied by the
biologist, the bio-chemist, or the physician. -

- is inherited

through the genetic development of species
(homo sapiens). TFor example, all physically
normal and. healthy humans learn to walk as
bodies grow and develop. Social scientists
concern -with the behaviour that man
must -learn so that can take' ' place in a
social group. In order to be a functioning
member of a group, each member must learn to
behave in a way acceptable to other members  of
' ' The kind of behaviour must be
learned differs according to the differences

soci les.
among societies (Stevenson 1981:5)
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In groups, they try to fill in the blanks from
their kncwledge of English. Later, they are given a
Tist with the writer's actual choices included:

i) which

ii) This behaviour of man's physical body
1ii) his
iv) their
v) themselves
vi) he
vii) his
viii) that group
ix) which

3.2, Substitution . Replacement of one item by another.
This is a grammatical relation.

Types Linguistic items Examples

Nominal one/s, the same [I. '"1'11 have potatoes
' and meat''.
"I1'11 have the same'

2. “"Are there lions in
those hills7',
''"Yes, we saw one on

the way over''.

Verbal do, does, did, '"Does Peter sing?"
done, doing. '"No, but Mary does!!
Clausal so, not. “"They ve failed,
then?" 'l regret so"
""Has everyone gone
home?"!

1. hope not."
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I ask students to read the paragraph below and

the items that are being replaced.

Climate affects the culture of a country. Men must
learn to live within the limitations of their environment,
and climate is an important part of the physical environ-
ment. Life in a tropical country is less strenuous and more
casual than it is in a temperate one. Men work shorter
hours and less vigorously in a hot climate. They cannot
play hard either. They tire easily. They can relax by read-
ing, by sipping cool drinks, or by listening to soothing mu-
sic. They must try to conserve their energy. The wisest
ones leamn to respect the demands of Nature. (Friend
1971:43)

3.3. E11

ipsis . Omission of one item in order to
avoid unnecessary repetition.

Types

Examples

Nominal

""They haven't got my usual morning paper.
Can I borrow yours?"

Verbal

1. "Have you been swimming?'" ''Yes, | have
2. "ls John going to come?" ''He might"

Clausal

" kept quiet because Mary gets very
embarrassed if anyone mentions John's
name. | don't know why."
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Students read the paragraph below. Then, in

groups, they try to find out the items that are
omitted.

Most airline pilots require a knowledge of English.
Although few need English to deal with emergen-
cies, a knowledge of English for these situations is
a wise safery measure. Some have to deal with
English-speaking colleagues.

(Moore 1980:26

being
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Words and phrases used to add

an idea (such as: also, furthery
more, so) to indicate sequence
to indicate result, to introduce
an example and so on.

Connecting Words

Examples

’ Functions

and moreover She is very poor. In addition, she
- furthermore  in addition doesn't like to work
addition .
also again
besides
but on the other hand At first John didn't want to go to
contrast however - yet the-mee!lng. Later, however, he
nevertheless on the contrary decided to go.
unlike instead
likewise in the same way "Some have little power to do good ,
comparison similarly in like manner and have likewise little strength
correspondingly to resist evil."(Samuel Johnson)
in fact indeed : ! think everybody likes him,
emphasis certainly as a matter of fact| In fact, | am quite sure
: actually

concession

although
despite this

even though
though

Though they are so poor, they-are
always neatly dressed.

for example for instance

Hany great men have risen from

éxample that is in other words . poverty - Lincoln and Edison,
in particular for example ’
thus * therefore It was raining; therefore we
as a result  then decided to stay at home.
reason
consequently hence
accordingly  for this reason
so because of this
in summary in conclusion The techniques discussed are valuable.
finally in short Each chapter is supported by a well-
conclusion to sum up selected bibliography. In short, ‘this
is an interesting and clearly written
textbook for geography teachers.
first First, | must finish this work.
sequence second Second | must go to school and
. next meet my husband there

mﬂ‘l.---;----r**
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Students read the following text and select the
most appropriate link-words from the list given below:

X colour consuliant iroin Toronto explaned to the Inter-docicty Colour
Council meeting in New York an ingenious scheme which a client
company had conceived for increasing the sale of potato peelers. He began
by pointing out a puzzling fact. ... i Do
potato peclers ‘never wear out’, enough are sold in two years in his country
to put one in every home. What happens to them? He gave this answer.
‘Investigation reveals that they get thrown away with the potato peelings.’
One of his colleagues, he added, had then come up with a dazzling plan for
helping along this throw-away process. He proposed that their company
paint their peelers ‘as much like a potato pecling as possible.’
TSSO UT ORI SO SO a potato-coloured pecler wouldn't
have much eye-appeal on the sales counter. They decided to solve that by
displaying the peeler ona colourful card. Once the housewife got the
peeler home and removed the bright card, the chances that she would lose
the peeler were excellent. . .

In some cases the consumers have no choice but to be waste makers

Many paste pots come with brushes built into the cover, and the brushes

. fail by a half-inch to reach the bottom. .« oo e & :
.................................... millions of ‘empty’ paste jars are thrown away with a
few spoonfuls of paste still in them. s 5 ;

.................................... , millions of ‘used’ tubes of lipstick are thrown away
with a half-inch of lipstick remaining in the tube.
(From Vance Packard: The Waste Makers (Pelican, 1961))

1 a) because 4 a) similarly

b) although b) forexample

¢) forexample c) however

d) since d) thus (= in this way)
2 a) inaddition 5 a) likewise (= similarly)

b) onthe contrary b) onthe contrary

c) inthisway c) yet

d) however d) forinstance

3 a) inspiteof
b) because of
c) as
d) in addition to

(Grellet 1981:49)
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In the next some link-words are in italics,
Students read it and classify the connectors according

to their function.

Australia became prosperous because of the wickedness of England,’
someone said. What was meant by this?

Simply that in the beginning Australia was a place to which convices
were sent. It was expensive to keep them in prison so the government wuas
anxious to be rid of them. Before 1783 we had shipped convicts to the
American colonies. Burt the United States of America atter 1233 did not
want any more of these unruly immigrants. Fora year or two.they were
kept in disused rotting ships on the Thames, wntil che suggestion was made
that Australia, 12,000 mijes away, would be an excellent country to
harbour them, Caprain Cook had sailed round the Coast and discovered 2
place he called Botany Bay becanse the Aowers there were so wonderful,
and this was chosen for 2 convict sertdlement,

A certain Captain Phillip was given charge of the first group to go there
in 1738, After five months' sailing they arrived ar Botany Bay, bur Captain
Philhp decided it was not suitable and went farther on and landed ar whar is
now called Sydney Harbour. The term Botany Bay was nevertheless used
for this colony.

The government had shown litcle imagination in beginning this venture.
Caprain Phillip begged for more supplics. He-needed seeds, farm
implements and food. Instead he was sentmore convicts. After four years of
unrewarding labour Captain Phillip retired because of ill-health,

(Adapted from A. M. Newth: Britain and the World (Penguin, 1966))

AR

(Grellet 1981:47)
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As a final activity students can be given a
short text:

Much research has been carried out in recent years into sieep. We know a great
deal about the mechanics of sicep and we are beginning to know about the
biochemical changes involved. Howcever, we are still a long way from finding
out answers to such questions as how much slcep a person needs. While the
physiological bases of sleep remain very much a matter for conjecture we do
nevertheless have considerable evidence on how much sleep people do in fact
obtain. We still nced to know more about the kinds of effects that sleep
deprivation causes. In spite of the considerable effort devoted to investigating
why we sleep, there is still disagrecment in this area. The fact that sleep
deprivation causes numerous harmful effects suggests that the body requires
sleep to restore itself. However, morc research is nceded 1o determine whether
this is so or whether sleep is the result of adaptation to the environment. There is
also the possibility that these two alternatives may not be incompatible.

(Moore 1980:35)

Then a list of questions such as:

) What is the topic sentence?

Which sentences directly support the main

idea?

Has the writer used any connecting words?

Identify them.

iv) Which of the following did the writer do
to support the topic: explain, compare,
contrast, give reasons? '

v) How did the writer end the text? What did
he do at the end: summarize the topic,
ask a question, introduce new ideas, point
to future directions?

e
e e
N
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This kind of activity enables the students to re
vise and retain the principles of unity and coherence
which were mentioned during the study of paragraph
organization.
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4. Conclusion

The activities discussed above proved to be suc-
cessful in providing students with the means for recog
1lzing the most common cohesive devices found in real
world texts and thus reach a better understanding of
textual information. Further pedagogical "action  re-
search" is needed to validate the effectiveness of
such technique with different groups of learners.

BIBLIOGRAPHY

'BEAUGRANDE, Robert and DRESSLER, Wolfgang. Introduc—
tion Text Linguistics. Longman, . London, 1981.

CURRY, Dean. Read On. English Teaching Division Edu-
cational and Cultural Affairs. Washington, 1984,
GRELLET, Francoise. Developing Reading Skills.
Cambridge University Press, Cambridge 1981.

HALLIDAY, M.A.K. and HASAN, Ruqaiya. Cohesion in
English. Longman, London, 1976.

IMHOOF, Maurice and HERMAN, Hudson. From Paragraph to
Essay. Longman, London, 1978.

MARCUSCHI, L. Antonio. ILinguistica de Texto: O que - €
e como se faz. Serie Debates 1. Mestrado em Letras e
Linguistica UFPE, Recife, 1983.

MOORE, John. (editor) Reading and Thinking in English:
Exploring Functions. Oxford University Press, Oxford,
1979.

. » . Discovering
Discourse. Oxford University Press, Oxford, 1980.
Discourse

in Action. Oxford University Press, Oxford, 1980.
RAIMES, Ann. Techniques in Teaching Writing. Oxford
University Press, Oxford, 1983.

SPEEDEN, J. Andren and SAKURAGUI, Shinity. Inglés.
Marco Editorial, Sao Paulo, 1981. : .




oo

62

WHITE, Ronald.

the ESPecialist

Teaching Written English.

Educational Books, London, 1983.

WILLIAMS, Ray.

ties in reading a foreign Language'

"Teaching the recognition of

Helnemann

cohesive

in Reading in a

Foreign Language. v. 1 n? 1. Birmingham, 1983.




